
McFARLAND: AN INVESTIGATION* 

Because it is so vital for the youngsters of the BO's to have some c ontinuity 
with the past and to understand the complexity of the present as we ll , t he authors 
undertook the development of an investigation of the heritage of their c ommuni t y, 
focusing on those aspects that created the hometown they know. Obviously, no text
books were available, so students were integrally involved with the planning of 
their approach for 7, B, and 9 year olds. The unit is used over a peri od of six 
weeks , and is taught in alternate years. 

The purpose of the unit is to help children understand and feel they a r e a 
part of their home community through a process of investigation--i.e. , learning how 
to 	learn. By surveying residents, visiting historical buildings, bus i nesse s, and 
government buildings, they begin to generalize about the 'why', 'when ' , ' where', 
'who', and 'what' is happening in their town. They should develop an understand i ng 
and 	appreciation of the heritage of a community and the complexity of small town 
growth. 

FOCUS CONCEPTS 

1. 	 People needed and helped one another long ago, as well as today. 
2. 	Communities change to meet the needs of people who live in the communi ty . 
3. 	Changes in a community sometimes create problems that must be ident ified and 


resolved. A community uses many methods to solve problems. 

4. 	Communities have special rules to help them solve problems (government ) . 

OBJECTIVES/COGNITIVE AND AFFECTIVE--The child will be able to: 

1. 	 Identify ways in which families are the same and different. (A K-2 ob j ective). 
2. 	 Identify where his/her relatives immigrated from and describe a historical 


point of interest from that place. 

3. 	Discuss (infer) various reasons for coming to this country (i.e., try to dis


cover why their families came). 

4. 	Distinguish between wants and needs and identify basic needs. (A rev iew of a 


consumer education unit objective). 

5. 	Di scuss reasons why people live near one another. (Initiate the concept of 


social interdependence, i.e., the idea of getting help to aupply basic needs ) . 

6. 	Define "community" and describe the concept of McFar l and as a community. (A 


review of an environmental education unit objective). 

7. 	 Identify alternative ways to find information about their communi t y, describe 


one method they would use, and implement his/her decision. 

B. 	 Demonstrate ability in map skills identified as needed through study skills 


pre-tests. 

9. 	Observe and identify McFarland geography as it is now and state and/or research 

assumptions on how the geography of McFarland ~ and will be. 
10. 	Through a study of McFarland history demonstrate an understanding of why the 

present location for the community was chosen. 
11. 	Describe changes in McFarland, comparing "long ago" and "now" through inter

views and observations. 
12. 	Demonstrate ability to: identify present problems faced by citizens; state a 

hypothesis concerning problems citizens may face in the future; identify alter 
native ways to solve problems in a community (i.e., laws, committees, etc.). 

*Mary Jane Jenks, Pat Rossman, Charla Stube, Margaret Wersland--McFarland Elementary 
School, McFarland, Wisconsin. 1st Place winner, WCGE Teaching Awards. 
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To meet the ~arious objectives, the children viewed the filmst r ip, 'Tamilies 
around the World;" drew family trees; set up a learning center, "All About Me;" 
utilized a world map and small flags to demonstrate countries of origin and possi 
ble routes for reaching the United States; created a collage representing the 
needs and wants of people; participated in a "Lifeboat" game (only 6 may stay in 
the boat--Who leaves?); planned a "McFarland Walk": including maps and actua l walk; 
interviewed McFarland residents (new and long-time) and constructed t ables of the 
results of the interviews; invited a long-time resident to talk wi th t h e class 
about how his family came from Norway, and how the village had changed during his 
lifetilTE; read selections from both McFarland Family History and Dane County Hi s tory ; 
made tomb stone rubbings; visited the local museum; planned and conducted a mock 
election on a local referendum; and participated in numerous group discussions at 
various times during the unit. (Editor's note: this is an abstract of a far more 
detailed unit which can be obtained from the authors). Some of the questionna i res 
and work sheets used by the children follow. 

Things We Want To Know About McFarland What 	 McFarland Was Like Ma ny Years Ago 

1. Name: ________________________________1. How did McFarland begin? 
2. Who was the first person to live 2. How long have you lived here?_____ 

3. What do you remember about:here? 
a. 	Transportation___________________3. Where was the first house? 
b. 	Houses___________________________4. What was the first house and what 
c. 	Food____________________________did it look like? 
d. 	Clothes_________________________5. TNhere was the first store? 
e. 	Dances___________________________6. What was the first store? 

7. How old is McFarland? f. 	What people did for fun______ 
8. 	 ~Vhere was the first school? g. Other changes ••• Have they been 

good or bad?____________________9. What was the first school like? 
10. Who was the first mayor? 4. 	 What thing do you think boys and 
11 . 	 Who is the mayor now? girls should know about McFar l a nd 

today?~____~_______________________12 . ~1at did the first car look like? 

Telephone Interview 

"Hello, my name is and I'm 
studying about McFarland in my social stu
dies class. Do you have 8 few minutes to 
answer some questions for me? 

1. 	What is your name? ____________________ ___ 
2. 	 How long have you lived in McFarland? 
3. 	Why did you move to McFarland? 
4. 	Have there been any changes in town since 

you moved here?___ CIf the answer is ~, 
ask them to name one or two of the changes) 

5. 	What do you like best about McFarland? 
6. 	What do you like least about McFarland? 
7. 	What one thing would you change about 

McFarland if you could? 
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See How It Grows! 

It 's fun to trace a family tree. Find the 
branch for father. Draw his picture or 
paste his photo there. Under father's pic
ture write his name. Do the same for Mother 
and all your grandparents. Be careful to put 
your grandparents from your mother's side 
of the family under Mother's picture. Do 
t he same for your Father's parents. 

Find the branch for yourself. Under 
your picture, write your name. on the other 
stems on your branch put in pictures of your 
brothers and sisters. put in their names, 
too. Perhaps you know who your great grand
parents are too. If you do, make a special 
branch for them at the bottom of the family 
tree. 

Isn't it amazing to see how your family 
tree has grown! You are a special part of 
your family tree. After all,there will al
ways be just one YOU! But maybe :you are 
l ike someone else in the family. Which per
son are you most like? Tell the ways you 
are like this person. And, of course, tell 
some of the ways you are different, too. 

You in the Future 

a photo ofDraw a picture or paste 
Next, drawyou when you were a baby. 
as you area picture or paste a photo 

now . 
The thi rd picture is exciting to 

t hink about. Draw a picture of your
s el f as you think you will look twenty 
years from now. Think how different 

you will look then! 
How old will you be in twenty years? 

What year will it be then on the calen~ 
dar? Write a story about yourself and 
your world twenty years from noW. Tell 
what Your work will be. What will your 
family be like then? What kind of 
home will you be living in then? Where 
will you be living? How will the world 
be different? 
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Other Communities 

Choose two other communit ies. Is 
life the same there or d i ff erent? Le t 's 
compare them. 
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THE FAMILY WHO NEEDED NO ONE 

Somewhere in a community like yours lives a family who thinks hey can do 
everything for themselves. Their name is Me. There is Mr. Me and Mrs . Me and 
two Me children. 

"We don't need anyone," says Mrs. Me. "We'll do everything by ourselves." 
"I'll build our house," says Mr. Me. "I can cut the wood and make smooth 

boards. I'll mix the cement and make a floor. I'll mix the --plaster for walls. 
I'll build the furniture and make a fire to keep warm." 

"I will grow our food and package our meat," says Mrs. Me. "I'll make the 
flour and our bread. Wait and see!" 

Then the Me children say, '~e'll build a radio and T.V. too! We'll write 
t he news and sing and dance. We'll do the program a ll by ourselves." 

'~o will be the doctor?" liMe," says Mr. Me. '~o will be the teacher?" 
"Me," says Mrs. Me. '~e'll take turns being everything we need to be," say the 
Me family. 

Do you think the family can do everything by themselves? Or do you think 
they will need the help of their community and other communities? Make a li st 
of natural resources the family would need. List goo89 made in Mason City, Hou
ston, or Chicago that the family might use. Draw and label the workers who wil l 
make products the family can use. Draw and label the service workers who will 
help the family. 

Now you choose what you would like to do! Finish the story of "The Family 
Who Needed No Oneil as you think it should be told, or draw pic tures that would be 
good for the story. 

About You and Your Community, 

My name is • I am __ years old. 
The name of my community is 
It is in the state of 
The population of my community is 
Two nearby communities that I sometimes visit 
are and • 
Some of the public buildings in my community 
are , ,and_____ 
There are factories in the community that 
make , , and_____ 
Some of the jobs that are , _______ 
The principal forms of transportation in my 
community are , and 
Some of the things that we do for fun in my 
community are , and 
The coldest temperature that it reaches in 
my community is about degrees, and 
the hottest it gets is about degrees. 
Here are a few especially interesting things 
about my community: 
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WISCONSIN MAP SKILLS* 

This Wisconsin Map Skills unit is designed to teach students 
how to read a Wiscon sin road ma p and then apply those skill s t o 
most other maps. 

The unit is self-paced for the most part, freeing the teacher ' s 
t i me for individual help. 

This teaching unit was developed by Robert A. Anibas, Middle 
School teacher in the Weyauwega-Freemont Area Schools, and has been 
used successfully many times. 

A. Overall Goals and Objectives 
1. 	To help students in their understanding of ma p reading 

skills in general. 
2. 	To help students in their understanding of Wisconsin map 

reading skills. 
3. 	To increase students' understanding of many geographic fact s 

about Wisconsin. 

B. Specific Objectives of the Unit 
1. To be able to find the ten largest cities in Wisconsin. 
2. To be able to locate the ten 	largest lakes in Wisconsin. 
3. To be able to find the ten longest rivers in Wisconsin. 
4. 	Familiarization with the following symbols and finding 

specific examples of each. 
a. county seat 
b. tollway 
c. interchange 
d. county names 
e. county boundary lines 
f. college or university 
g. directions of the compass 
h. forest ranger station 
i. fish hatchery 
j. public hunting and fishing grounds 
k. county parks 
1. state parks and forests 
m. waysides with or without facilities 

*Robert 	Anthony Anibas, Weyauwega-Fremont Middle School. 2nd Place, WCGE Awards. 
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n. county forest 
o. state or national forest 
p. Indian reservation 
q. interstate highways 
r. highway symbols (interstate, U.S., state, county) 
s. st ate capitol 

5. 	To be able to r ead ma jor distances by use of the red 8nd 
blue stars and red and blue numbers. 

6. 	To be able to read the smaller distances 8S denoted by the 
small black numbers. 

7. 	To be able to use the Index to Incorporated Villages and 
Cities. 

8. 	To know atthe geographical features surrounding Wisconsin 
(lakes, rivers, states). 

9. 	To know the major rivers of Wisconsin and some of their 
tributaries. 

10. To know how to use coordinates on a map. 
11. To know how to use the Mileage Log chart. 
12. To know how to use the State Berk and Forest chart. 

c. Materials Required 
1. 	Official Wisconsin highway maps (one map for each student 

or each pair or small group of students). Maps are 
available free of charge from your state senator or 
assemblyman. With care the maps will last for years. 

2. 	Wisconsin Map Reading Skills packet (p.1-26) for recording 
answ~rs by students. (self-explanatory, self-paced) 

3. Pencil and eraser. 

D. Approximate Time Required 
Three 	to five weeks, depending on how much teaching, testing, 

and related follow-up activities are included. 

E. Specific Steps or Procedures . 
1. Introduce the unit. 
2. 	Familiarize the class with both sides of t he Wisconsin 

highway map. 
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3. Hand out the materials and mon itor the work of the students. 

F. 	Suggested Courses In Which Unit Can Be Adopted 
This unit can easily be used with any geography-related course 
at grades 5-12. It particularly would go well wi th 8 Wisconsin 
geography class or with associated studies such as the Wisconsin 
Design Map Skills work. It might also be used as a mini-course 
in a school's activity period. 

G. 	 Some Additional/Related!Follow-up Work 
1. 	Students can construct additional questions and answer s on 

each page of the map packet to ask their peers (applicat i on, 
reinforcement) • 

2. 	Students who successfully finish the packets early can be 
given outline maps of another state and a road map of that 
state. They can complete various ma ps on different things, 
such as the locat i on of the largest c it ies, rivers, lakes, 
etc. 

3. 	Use physical maps and atlases to compare with the political 
road map. Get students thinking about questions, such as: 
a. 	Why are the interstate highways located where they a re? 

(population, physical barrier, defense, etc. factors) 
b. 	Why is most of the publicly owned land, located in the 

northern part of Wisconsin? 
c. 	Where are the watershed divides (show on a map) in 

Wisconsin between such largeri ver8 as t he: 
i. Chippewa and the Wisconsin 

. ii. Wolf and the Wisconsin 
iii. Rock and the Wisconsin 

and the water that runs one way to the Atlantic Ocean 
and the other way to the Gulf of Mexico? 

4. 	Encourage students to watch for highway signs of all kinds 
in their home area or as they take a f amily t rip. Have 
them write down what they see on the signs and later 
retrace their route on a map. Students will fin d it 

interesting to see how many of the signs they wrote down 
are on the Wisconsin map (names of cities, mileage distances, 
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rivers, highway symbols, etc.) 
5. 	Transparencies made from parts of the highway map can be used 

as teaching devices on the overhead proj ector. 
6. 	For the use of my c lass, especially during the map-reading 

skills unit, I constructed a seventy-three piece, 4x4 foot, 
Wisconsin puzzle from 1/4 inch hardboard. The pieces 
are of the counties, Lake Winnebago, and the Menominee 
Reservation; they conta in county names, major cities and 
towns, county seats, ma jor rivers , the state capitol and 
Wi scons in boundary states and waterways. The puzzle can 
be used with or without t he aid of a highway map as a 
guide. Construction of the puzzle consisted of cutting a 
4x8 sheet of hardboard into two 4x4 pieces . One piece was 
then used as the back of the puzzle whi le the other was 
used for the puzzle border (glued to the back pieces) and 
the puzzle pieces. Cutting of the pieces was done with 8 

band saw and a coping saw. Pieces were then sanded, 
painted with wet markers, lettered, and sprayed with a 
protect ive coating. Teams of students en joy challenging 
others at completing the puzzle in the shortest time. 

As t he puzzle is beavy and bulky, a photograph is enclosed. 
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